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Welcome and Introduction 

• Structured writing instruction + specific teacher or peer 

feedback = improvement in linguistically diverse students’ 

writing 

 

• By the end of this session, you will be able to: 

1. Define instructional scaffolds; 

2. Explain the five phases of academic writing; 

3. List and explain strategic scaffolds to build and strengthen 

students’ academic writing during each phase of the academic 

writing process. 



Self-Reflection Tool 

Conference… 

 

• Validate current practices 

 

• Reinvigorate dormant/ 

underused practices 

 

• Learn new practices 

 

• Inspire individuals to seek out 

more information on particular 

practices 

 

 



Table Talk 

The brain is a pattern-seeking device, 

designed not to have to think. 
 

 

Discussion Question: 

What implications does this fact have on writing instruction, 

particularly for English learners? 



Purpose of Scaffolding 

• Temporary help that assists a learner to move toward new 

concepts, levels of understanding, and new language 

• Enables a learner to know how to do something (not just 

what to do), so that they will be better able to complete 

similar tasks alone 

 

*Scaffolding is Future-Oriented* 



Behind the Scenes… PLCs at Work 
• Deconstructing a Writing Standard 



Deconstructing a Writing Standard 
Grade 4  

 

1. Write opinion pieces on topics or texts, supporting a point of view with 

reasons and information. 

 

a. Introduce a topic or text clearly, state an opinion and create an 

organizational structure in which related ideas are grouped to 

support the writer’s purpose. 

 

b. Provide reasons that are supported by facts and details. 

 

c. Link opinion and reasons using words and phrases (e.g., for 

instance, in order to, in addition).  

 

d. Provide a concluding statement or section related to the opinion 

presented. 



Deconstructing a Writing Standard 
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Deconstructing a Writing Standard 

I can clearly 
state an opinion. 

Driverless cars 

should absolutely 

be allowed on the 

streets in America. 

 

*See Mentor Text 

• modal auxiliary 
verbs 

• adverbs of 
manner 

• positive/ negative 
connotations 

W.4.1. - Write opinion pieces on topics or texts, supporting a point of view with reasons and information. 

 

• Sentence Frames / 
Starters 

• Oral Language 

Practice: 
Philosophical Chairs 

• Color-coded Opinion 
Statement 



Phases of the Writing Process 

 

Preparing 

 

 

Analyzing 

 

Organizing 

 

Creating 

 

Finalizing 



Creating a Writing Toolbelt 



Strategic Scaffolds for Each Phase of the 

Writing Process 



Preparing 

Frontloaded Language Lesson  

 

• Explicitly teach prerequisite language skills  

• Remember the brain is a pattern seeking device - 

sentences in isolation 



Opinion Writing - Adverbs of Manner 
ADVERBS OF MANNER 

______ly words describe how an action happens. 

We use adverbs of manner in opinion writing to make our opinion stronger. 

certainly 

definitely 

absolutely 

undoubtedly 

unquestionably 

 

BEFORE THE VERB 

 

AFTER THE VERB 

 

AT THE BEGINNING  

OF THE SENTENCE 

Driverless cars absolutely 

should be allowed on the 

streets of America. 

Driverless cars should 

absolutely be allowed on 

the streets of America. 

Absolutely, driverless 

cars should be allowed 

on the streets of America. 



Preparing 

Associated Oral Language Task 

 

• Cognitive - Oral - Written Tasks  

• Provide sentence frames to develop new language structures, 

new use of genre-based academic vocabulary 

Informative/Explanatory   

Opinion/Argument   

Narrative   



Preparing 
Learning Targets (including language target)  

and Success Criteria 

 

 
LEARNING TARGET/  

SUCCESS 

CRITERIA 

Where am I now? 

I need a lot of 

help. 

I still need  

help. 

I’m almost  

there. 

I’ve got  

this. 

A. I can determine the task, 

purpose, and audience of a writing 

prompt. 

 

 

 

 

 

 

 

 

B. I can clearly state an opinion. 

 

 

 

 

 

 

 

 

 

 

C. I can write a topic sentence for 

each body paragraph that supports 

my opinion.. 

 

 

 

 

 

 

 

 

D. I can extract/ select appropriate 

evidence to support my opinion. 
 

 

 

 

 

 

 

 

E. I can group related ideas into 

body paragraphs.  
 

 

 

 

 

 

 

 

 

 

 



Table Talk  

• Review the early primary and secondary examples in the 

back of your handout 

• What are the student benefits of these learning targets 

and success criteria? 

• What are the teacher benefits of these learning targets 

and success criteria? 



Analyzing 

R.A.F.T. Prompt Analysis and Aligned Language Resources 

 

R = Role (Who am I as I write?) 

A = Audience (Who will be reading my writing?) 

F = Format (What type of writing am I responsible for?) 

T = Topic (What topics do I need to address in my writing?) 



Table Task 

R = Role (Who am I as I write?) 

A = Audience (Who will be reading my writing?) 

F = Format (What type of writing am I responsible for?) 

T = Topic (What topics do I need to address in my writing?) 

 

Your school district is considering establishing a district-wide cell 

phone and mobile device policy. Before making the final decision 

as to whether students will be allowed to have and use cell 

phones on campuses across the district, school officials and 

school board members have decided to conduct research and 

listen to student and faculty responses regarding the matter. 

Should cell phones be banned in high schools? 

 



Analyzing 

Your school district is considering establishing a district-wide cell phone and 

mobile device policy. Before making the final decision as to whether students will 

be allowed to have and use cell phones on campuses across the district, school 

officials and school board members have decided to conduct research and listen 

to student and faculty responses regarding the matter. Should cell phones be 

banned in high schools? 

 
ROLE AUDIENCE FORMAT TOPIC 

Level of Formality 

 

Tone  

Appropriate types 

of supporting 

evidence 

Genre checklist 

 

Grammar 

structures 

specific to the 

genre/task 

Tier 2 and 3 

words specific to 

the task 



Analyzing 

Mentor Text Analysis and Labeling 

 



Analyzing 

Extracting Essential Evidence from a Text:  

 

• Adjectives 

• Nouns 

• Verbs 

• R.E.D. Information 

 





Organizing 

Graphic Organizers 

 

• Align to your genre of writing  

• Remember the brain is a pattern seeking device so use 

consistent graphic organizers for genre across grade 

levels  



Narrative Writing 



Informative/Explanatory Writing 



Opinion/Argument Writing 



Organizing 

Sorting: An Organization Strategy  

(for essay writing) 

 

 

Physical 

Characteristics Stages of Life Physical Actions 

● webbed feet 

● large, muscular 

back limbs 

● large, visible 

ear drums 

● smooth, moist 

skin 

 

● larva 

● egg 

● froglet 

● adult frog 

● launch 

● glide 

● swim 

● leap 



Organizing 

  Sorting: An Organization Strategy  

  (for essay writing) 

 

 



Organizing 

Drawing Conclusions/ Making Generalizations 

 

• When we make a generalization, we compare the pieces 

of evidence presented to us by an author and determine 

what they have in common.  

• Then we draw a conclusion, or make a statement, that is 

true for the most of the pieces of evidence and that would 

be true most of the time. 

• Topic Sentences = Conclusions/Generalizations 

 



Organizing 

Sorting: An Organization Strategy  

(for essay writing) 

 

 

Physical 

Characteristics Stages of Life Physical Actions 

● webbed feet 

● large, muscular 

back limbs 

● large, visible 

ear drums 

● smooth, moist 

skin 

 

● larva 

● egg 

● froglet 

● adult frog 

● launch 

● glide 

● swim 

● leap 

Frogs have unique 

physical characteristics 

that help them survive 

on land and in water. 

Frogs go through four 

distinct stages of life. 

 

 

Frogs are able to move 

in different ways 

because of their 

physical characteristics. 



Organizing 

Sorting: An Organization Strategy  

(for essay writing) 

 

 





Creating 

Sentence Frames - Sentence Starters - Criteria 

 

• Teaching new language  

• Requiring students to use new grammatical structures 



The tone of the 

passage is __ because 

___ and ____.  

 

 

 

 

 

 

 

A synonym for ____ is 

___.  

The tone of the 

passage… 

 

 

 

 

 

 

 

 

A synonym for… 

Use the word ‘tone’ and 

give two reasons in 

your response. 

 

 

 

 

 

 

 

Use the word 

‘synonym’ in your 

response.  



Creating 

Interrogatives Manipulatives/ Template 

 

• Sentence expansion through additional answers to the 5 

Ws and the H. 

 





Creating 

Interrogatives Manipulatives/ Template 

 

• Sentence expansion through additional answers to the 5 
Ws and the H. 

• Sentence variety through movement of the interrogatives 
in a sentence 

• Creation of “flow” 
• Time Change: Begin sentence with the WHEN 

• Setting Change: Begin sentence with the WHERE 

• Capture Readers’ Attention / Transition Word: Begin sentence with 
the HOW 

• Persuade the Reader / Connect a Cause and Effect: Begin 
sentence with the WHY 

 





Criteria 

Checklist 

Interrogatives 

Checklist 



Creating 
Collaborative Writing 

 

Shared Writing  

• Teacher and students share ideas, teacher employs metacognitive 

strategies 

• Teacher records while ideas are produced 

 

Interactive Writing 

• Teacher and students share ideas, teacher and students employ 

metacognitive strategies 

• Teacher and students share the pen 
 



Creating 
Collaborative Writing (Continued) 

 

 

Jigsaw Writing  

• Put students in groups of 3-5 

• Each team member is responsible for producing a section of the 

text (body sentence or body paragraph) 

• Group combines sections together and collaboratively produces an 

introduction and conclusion 

 

Guided Writing 

• Teacher and/or students generate criteria checklist  

• Students produce writing product in segments 

• Teacher checks and provides feedback 



Finalizing 
Targeted Edit and Revise Task 

• Provide explicit steps for edit and revision process 

• Edit: Foundational Language Skills + CAPS (Capitalization, 

Punctuation, Spelling) 

• Revise: Review R.A.F.T. Brainstorming and Revised Based on 

Criteria 

 ROLE AUDIENCE FORMAT TOPIC 

Level of Formality 

 

Tone  

Appropriate types 

of supporting 

evidence 

Paragraph, 

essay, or letter 

checklist 

 

Grammar 

structures 

specific to the 

genre/task 

Tier 2 and 3 

words specific to 

the task 



Finalizing 

Collaborative Editing 

 

Interactive Editing – Teacher 

• Teacher and student jointly check for content and form 

• Meaningful dialogue 

 

Read-Around Editing – Peers 

• Students work in small groups 

• Each student reads, edits, and makes revision 
recommendations a paper 

• Papers are passed to the next person in the group and 
procedures repeated 



Finalizing 

Self-Assessment and Reflection Tools 

 

• 1st and 9th grade sample learning targets and success 

criteria 

• Students self-assess and reflect before teacher grades  



Self-Reflection: Jones Window 


